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ABSTRACT 
English language has occupied the status as an international language. Globally, all 

members of society use English in every field of life. However, non-native English 

speakers face intelligibility and comprehensibility problems. This article is intended 

to probe factors that cause intelligibility and comprehensibility issues especially in 

the Pakistani context. This study also proposes some recommendations that address 

these issues in order to acquire the desired level of intelligibility and 

comprehensibility achievement. 

Key words: Intelligibility, comprehensibility, pronunciation, mother tongue, World 

Englishes 

 
1. Introduction 

English has entered the world of Englishes that crosses the boundaries of English native countries 

(Hardt & Neri, 2000). Now, it is the language of science, technology, education, judiciary, army, electronic and 

print media in 70 countries around the world (Kachru, 1998). Albeit, many years of studying English non-native 

English speakers face communication problems, particularly in colloquial conversation (Jabeen, 2013). 

Therefore, globally, consultants, engineers, designers, solicitors, judiciaries, legislators, dealers, distributers, 

exporters, writers, artists, educators, learners, etc. may face some difficulties that may be due to unintelligible 

and incomprehensible communication (Al Hosni, 2014; Burnett, 1998; Paakki, 2013; Riemer, 2007). 

Similarly, like other non-native learners of English, Pakistani learners also have unintelligibility and 

comprehensibility issues. Most of the educated members of the society are incapable to communicate in 

English language. Some writers (e.g., Rahman, 2014; Sheikh, 2012) claim that Pakistan has its own variety of 

English, i.e., Pakistani English (PE) that can fulfill the need of the Pakistani society. However, most of the 

experts do not support this idea as they think that PE is not only unintelligible to native English speakers but 

also a retorted shape of English (Shahzada, et al. 2012; Hussain, 2004, as cited in Hashmi, 2012). Thus, PE 

speakers may not be able to understand native English speakers and vice versa (Bughio, 2014). 

Intelligibility is the ability of a speaker to be understood by a listener (Kenworthy, 1988), while 

comprehensibility is attributed to a listener in a sense of giving meaning to words (Munro, 2008). Smith and 
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Nelson (1985) argue that intelligibility is a mutual interaction between speaker and listener while 

comprehensibility is the ability of a listener in recognizing the words uttered by a speaker (Derwing, 2010).  

Many enterprises such as Punjab Education and English Language Initiative (PEELI) (British Council, 

2014) (OICD, 2015) Pakistan English Language Teachers Association (PELTA), (Alvi, 2010; Coleman, 2010) 

English for Teaching: Teaching for English (ETTE), (http://spelt.org.pk/) The Society of Pakistan English 

Language Teachers (SPELT) have made some attempts to address the issues in unintelligible and 

incomprehensible communications but the target of communicative competence is still too far away. These 

issues may possibly be due to some reasons such as segmental and suprasegmental difference between 

Pakistani and English, untrained English teachers, incompetent teachers, unavailability of materials for 

teaching pronunciation and washback effects of Pakistani examination systems (Nawab, 2012; Warsi, 2004). 

These issues can be removed through, for example, proper teaching of pronunciation in English language 

subjects, explicit teaching of segmental and suprasegmental features of English language, inclusion of oral and 

aural skills in English language in a summative assessment plan, etc. (Abshire, 2006; Pullen & Justice, 2003; 

Yopp & Yopp, 2000). The current study will be an influential step to go forward for further studies to resolve 

the issues of intelligibility and and comprehensibility in Pakistani contest.  

2.1. Global Issues Regarding Intelligibility and Comprehensibility 

English language has become a lingua franca.  Non-nonnative speakers of English are increasing day by 

day; communication in English language has now become a need of hour.  However, native-like pronunciation 

is no longer a target due to its variations in world Englishes. Now, debates about intelligibility and 

comprehensibility have been given growing attention (e.g., Wang, 2013; Chatterjee & Jain, 2011). Speakers of 

different cultures in different contexts face problems regarding intelligibility and comprehensibility. 

Cunningham (1990) conducted a study on the learners of Midwest suburban metropolitan area in USA and 

found some intelligibility and comprehensibility problems among learners.  Saito (2007 & 2011) carries out two 

researches to remove the problems about eight segments /æ,f,v,µ,ð,w,l,ô/ which hampered the adult 

Japanese English users' intelligibility and comprehensibility while staying in USA. 

Papachristou (2011) postulates that the Greek and English vowels are complicated for the learners. 

Koike (2014) too searches intelligibility problems and frames out a comprehensive course to improve 

intelligibility in English communication in Japan. In Iran, Rahbar, Jahandar, and Khodabandehlou (2013) 

investigate the issues related to the comprehensibility of the students of a university in colloquial 

communication and suggest that suprasegmental instructions may improve comprehensibility. Gordon, Darcy, 

and Ewert (2013) suggest that students in USA face comprehensibility problems at a university level and these 

researchers try to sort out some specific problems the sounds /i, ɪ, æ, ɛ/  by their experimentation. Wang 

(2013) expresses the issues about intelligibility and comprehensibility in Taiwan and suggests the 

communicative approach for improvement in communication. Hassan (2014), Yalun (2002) and Bardakçi 

(2015) point out some intelligibility and comprehensibility issues faced by non-native English speakers in 

Sudan, Thailand and Turkey, respectively. 

2.2. Issues Regarding Intelligibility and Comprehensibility in Pakistan 

Like the global phenomenon, Pakistan cannot be exempted from the problems of intelligibility and 

comprehensibility. As Kachru (1998) contests, Pakistan is the former colony of British Empires and included in 

the outer circle of seventy countries of the English empire. Consequently, in Pakistan, every student from 

grade one to graduation is bound to study English language (Rahman, 2010). Officials in all the major fields of 

the country use English as an official source of communication. But the problems concerning unintelligible and 

incomprehensible speech  always  interrupted in the desired communication. Although Sheikh (2012) defends 

the replacement of /ɜ, e, ə and eɪ/ with /ʌ, æ, i, e:/ correspondingly in the articulation of the stated sounds in 

Pakistani English (PE), this exchange still creates unintelligible and incomprehensible communication (Malghani 

& Bano, 2014). 

Additionally, Pakistan inherits 79 local languages along with their dialects in which Bangali, Punjabi, 

Pashto, Sindhi, Urdu, Siraiki and Balochi are the major languages (Rahman, 2003; 2010).  Malghani and Bano 

(2014) point out that these languages, being the mother tongue or the first language (L1) of the population of 

http://spelt.org.pk/
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the country, influence the learning of a second language (L2). Thus, the variances of articulation of sounds 

between L1 and L2 create unintelligibility and incomprehensibility issues. Their study indicates that the 

learners whose mother tongue is Balochi, Brahvi and Lasi may face intelligible and comprehensible 

complications because of the effects of L1. Rehman and Bukhari (2012) provide evidence that the speakers 

with Pashto as mother tongue face problems when pronouncing the five English consonants sounds, i.e., /f, v, 

θ, ð, and ʒ/, which may be due to L1 influences. Khan and Qadir (2012) carry out their study about Pakistani 

Pharai speakers who are unable to make difference between four consonants of English /θ, ð, w, ʒ/ and Phari. 

Consequently, all these incongruities make PE speakers unintelligible and incomprehensible. 

However, Hussain (as cited in Hashmi, 2012) harshly censures PE users who are unaware of the English 

rules of grammar, syntax, semantics, phonetic and phonology; this unawareness causes unintelligible 

statements, unfamiliar structures and unfitting questionings. Jabeen (2013) points out that PE speakers are 

unable to speak and listen properly even after 16 years of education in which English has been studied as a 

compulsory subject. Rahman (2005) suggests that only 2% of Pakistanis are able to deliver their message 

through spoken English. 

2.2.1. Segmental and Suprasegmental Differences between L1 and L2 

Internationally, many scholars such as Bardakçi (2015), Kanoksilapatham (2014), Bian (2013), Ahmad 

(2011) and Ghatage (2013) provide the evidence that mother tongue influences English language 

pronunciation. In Pakistan, there are 79 languages that are too different from English in terms of sounds, 

articulation and context (Rahman, 2003). For example, Urdu is the national language in Pakistan (Khalique, 

2006) in spite of being the mother tongue of only 6% of the total population of Pakistan.  

Urdu has 37 consonants and 10 vowels (Kachru, 2003; Khan, 1997) while English possessed 20 vowels 

and 24 consonants, and most Urdu users cannot recognize the discrepancy between some of the segmental 

and suprasegmental aspects of Urdu and English. In Urdu, some phonemes such as ص/ س، ث/ (Ali & Ijaz, 2009, 

p. 16) comprise only one corresponding item sound /s/ in English but these Urdu phonemes are produced with 

different rate of blockage of air between teeth. Thus, the hissing sounds are overlooked from Pakistani 

speakers by exchanging them with /ص، س، ث /. Nevertheless, the sound / س / can be equal of sound /s/ in 

English apparently. Likewise, Urdu phonemes; /ض، ز، ذ، ظ/ have the same problems due to their resemblance 

with English Phoneme /z/; these Urdu phonemes are produced in different places of vocal tract and by the 

different manners of articulations. Some other major Pakistani languages such as Bengali, Punjabi, Pashto and 

Sindhi, are also different from English in terms of articulation and manners (Khalique, 2006). 

Rehman, et al. (2012) find out that Pakistani Pashto speakers are unable to pronounce English 

consonants sounds /f, v, θ, ð, and ʒ/ due their mother tongue effect because Pashto does not have sounds 

which are similar to these English consonant sounds. Similarly, Khan and Qadir (2012) indicate that the 

Pakistani Phari speakers mispronounce the sounds /θ, ð, w, and ʒ/ due to their mother tongue effects. 

Malghani and Bano (2014) indicate that the Pakistani Balochi, Brahvi and Lasi speakers face problems while 

learning L2 because of L1 transfer effects. Moreover, because the source of derivation of many of the local 

Pakistani languages are Arabic and Persian. And these languages are too different form English regarding stress 

and intonation. Thus, Pakistani mispronounce English words because of these differences. For example, 

(Alharbi, 2009) Arabic words are not syllable time-stressed but English words are time-stressed with variation 

in level of pitch and time. The factor of discrepancy between local Pakistani languages and English language is 

may be a hurdle in the path of intelligibility and comprehensibility. 

2.2.2. The Neglected Status of Teaching of Pronunciation in Pakistan 

The government of Pakistan implemented English as a mandatory subject from the first grade to 

graduation since 1989 (Rao & Ahmad, 2013; Rahman, 2010) but the teaching of pronunciation of English is not 

part of this compulsion. No degree is accepted until the English subject is passed. Rao and Ahmad (2013) point 

out that majority of the graduates from public institutions are unable to communicate in English particularly in 

oral and aural skills. All these public educational institutions fulfill the need of education about 70% of the total 

population of the country. English is taught as a compulsory subject from level one to graduation but without 

teaching of pronunciation. 
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There is another network of English medium private schools and colleges for elite that are run by non-

government organizations (NGOs), armed forces, the federal and provincial government and other state-

controlled institutions (Rahman, 2010). These institutions are autonomous bodies, which follow the syllabus 

made by themselves and run O-level and A-level programs. Although the educated elite from these institutions 

are proficient in speaking and listening of English (Rahman, 2005) they only consist of two 2% of the educated 

population of the country. These institutions, whether the syllabus imposed by the government or by the 

foreign stakeholders or framed by themselves, have no room for teaching of pronunciation. So, inability of 

educated class in speaking and listening skills leads to dilemma of unintelligibility and incomprehensibility 

(Warsi, 2004).  

2.2.3. Incompetent English Teachers 

Stronge (2007) expresses that there are three seminal characteristics of an effective teacher. Firstly, a 

teacher must be competent in his/her subject and subject-area of degrees with methodological support. So, a 

question arises whether a Pakistani English Language teacher (ELT) achieves this goal. The study carried out by 

Bashiruddin and Qayyum (2014) indicates that 89% of ELT teachers in Pakistan were unqualified in their 

related subject. Conversely, only 11% have got degree of Master of Arts (MA) in English literature but not in 

teaching of English. In Pakistan, it is assumed that holders of MA in English literature degrees are competent to 

teach English language. Moreover, they are not trained any way to teach English or to teach in general. 

Secondly, teacher should be competent in verbal skill that he should be intelligible and comprehensible 

for his/her students. Gul and Aziz (2015) present the results of their study that English teachers in the districts 

of Punjab, i.e., Lahore, Rawalpindi and Mianwali, were deficient in oral communication due to inefficiency in 

grammar and vocabulary. Nawab (2012) severely criticizes the bad condition of English teachers in Khyber 

Pukhtunkhwa province of Pakistan and states that there are untrained and incompetent English teachers like 

the other teachers of other regions of Pakistan. This entire situation complicates the target intelligibility and 

comprehensibility in Pakistan.  

Thirdly, a competent teacher should be certified in his relevant subject. However, Pakistani ELT teachers 

do not fulfill this requirement. As stated above, Pakistani English teachers have no relevant degrees in teaching 

English, specifically in the teaching of pronunciation (Nawab, 2012; Bashiruddin & Qayyum, 2014). Mahmood 

and Ghani (2012) emphasize that, in Pakistan, ELT educators are not properly qualified mainly in pronunciation 

and there is a calamitous need of teachers who are equipped with innovative methods, advanced approaches 

of instruction and the right attitude. It can be supposed that majority of teachers are not capable of teaching 

of English language (Shamim, 2011). 

2.2.4. Lack of Material for Teaching of English Pronunciation 

The books for public schools are published by government and are free of cost. Private schools, mostly, 

recommend books published by foreign publishers such as Oxford University Press (OUP), Cambridge 

University Press (CUP), Routledge, and Prentice Hall etc. These books are too expensive and inaccessible for 

the local users. Government-published books do not have components for teaching pronunciation. Recently in 

2009, in some English books, vowels and consonant sounds are mentioned but they are not taught any way. 

Some of foreign books have some portion of speaking and listening skills but practically, they are ignored and 

not assessed in summative assessments.  

Teevno (2011) claims that the libraries of the province of Sindh Pakistan do not have ELT materials. 

Overall, the existing primers are insufficient (Nawab, 2012; Warsi, 2004) which do not satisfy students’ 

linguistic needs of pronunciation. Warsi (2004) further maintains that ELT books should be published according 

to learners’ need but this is not the case in Pakistan.  Rahman (2014) indicates that books are parroted instead 

of understanding and there is no place for oral communication skills. 

Mansoor, (2005) outlines the representation of the ELT situation in Pakistan that teaching of 

pronunciation of English language is supposed to be acquired eventually via the study of English literature. 

Surely, language can be taught through English literature but with adopting the prescribed proper 

methodology which determined by experts in ELT domain. Hişmanoğlu (2005) expresses that teaching of 

literature paybacks in teaching of language but with “pedagogically-designed appropriate materials”, definite 
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objectives and qualified English teachers. Thus, proper material and its utilization can enhance the intelligibly 

and comprehensibility of non-native learners. 

2.2.5. Washback Effect of Assessment 

Pakistani examination system is the most influential cause for the marginalizing the teaching of 

pronunciation that leads to intelligibility and comprehensibility problems. The learners’ achievement is 

evaluated only on the basis of the marks obtained in examinations. Spoken and listening skills are not assessed 

in these exams. Thus, teaching of pronunciation is totally ignored.  

Ahmad and Rao (2012) find out the undesirable condition of English language teaching in Pakistan 

through their study. They admit that the English language teachers are affected by the examination system. 

The accuracy of language is meant only in writing because all the modules are assessed in writing with the goal 

to achieve high marks in tests. Speaking and listening skills are not assessed in assessment format. Chandio et 

al. (2013) put that examination system promotes rote learning. So, teachers are forced to show their 

proficiency in summative exams. Moreover, there are no grades for oral and aural skills.  Khattak and Abbasi 

(2014) depict the real picture of English language teaching in Pakistan that no new method can be 

implemented to promote English language teaching because of firm grip of examination system over all the 

educational systems. 

Rahman, (2014) illustrates the Pakistani examination system for language assessment in this way; “In 

Pakistani colleges, English language teaching is enslaved by the learners’ short-term goal of passing the 

examinations and obtaining the certificate or the degree for which they have enrolled” (p. 212). Khattak and 

Abbasi (2014) indorse untrustworthiness of examination system which is only performance markers.  Shamim 

(2011) also confirms that Pakistani assessment process emphasizes only on memorizing of the content of the 

subject. This fact is really a great hindrance to attain the required communicative targets. 

Putting into nutshell, it can be said that teaching and learning English pronunciation is severely affected 

due to the phonetic and phonological differences between L1 and L2, the disregarded status of teaching of 

pronunciation in Pakistan, incompetent English teachers, deficiency of material for teaching of English 

pronunciation and washback effects of assessment. All these said factors may be responsible for intelligibility 

and comprehensibility issues faced by Pakistani English users.  

Recommendations 

 To lessen the effects of mother tongue transfer effects, explicit instruction (a metalevel approach 

where a speaker consciously follows some linguistic rules in separate forms with practice) should be 

promoted. Many researchers such as Abshire (2006), Pullen and Justice (2003) and Yopp and Yopp(2000) 

recommend that explicit instruction can be a very effective approach to solve intelligibility and 

comprehensibility problems. 

 Government, institutions and stakeholders should pay growing attention to the teaching 

pronunciation. The educational policy should include the teaching pronunciation as a compulsory portion of 

teaching of English at every level. 

The employers must recruit the English teachers who have relevant degrees. The English teachers 

should be trained in new teaching of methodology. Direct Method, Audio-Lingual Method, the Silent way and 

Communicative Language Teaching method (Howlader, 2011) should be introduced to the English teachers. 

There should be workshops, seminars, spoken English courses and refresher courses to enhance the potential 

of English teachers. 

Government must take steps to provide authentic books on teaching and learning pronunciation. The 

book writers should be given incentive on writing teaching pronunciation books. The foreign books should be 

published locally with the permission their publishers and writers so that their price could be reasonable 

according to local purchasing power. 

The foremost step to promote teaching and learning pronunciation for enhancement of oral and aural 

skills, the examination system should be modified in such way that rote learning should be discouraged and 

the dependence on course books can be prevented. Both the speaking and listening skills should be included in 
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all kind of formative and summative assessment and tests. The tests should be made according to validity and 

reliability rules. 

Conclusion 

The problems regarding unintelligibility and incomprehensibility do not exist only in Pakistan but it is an 

international phenomenon. The causes of this problem is related to the differences between L1 and L2 

articulation systems, incompetence of English teachers, lack of material for teaching of English pronunciation  

and washback effects of examinations. All these hurdles can be removed by taking firm steps in changing of 

teaching pronunciation pedagogy, by organizing the training of English teachers, provision of teaching English 

material for teaching of English pronunciation. The washback effects is the most influential factor that hinder 

intelligibility and comprehensibility. The pronunciation must be assessed in all kind of formative and 

summative evaluation. 

References 

Abshire, S. A. (2006). Exploring implicit versus explicit methods of teaching phonemic awareness instruction to 

kindergarten students (Unpublished doctoral thesis). Louisiana: Louisiana State University and 

Agricultural and Mechanical College. 

Ahmad, J. (2011). Pronunciation problems among Saudi learners: A Case Study at the Preparatory Year 

PrKachru, Y. (2003). Hindi-Urdu. In B. Comrie (Ed.).The Major Languages of South Asia, The Middle East 

and Africa.  London: Routledge. ogram, Najran University Saudi Arabia. Language in India, 11, 22-36. 

Ahmad, S., & Rao, C. (2012). Inconsistencies in English language teaching in Pakistan: a comparison between 

public and private institutions. European Journal of Business and Management, 4(15), 95-106. 

Al Hosni, S. (2014). Speaking difficulties encountered by young EFL Learners. International Journal on Studies in 

English Language and Literature (IJSELL),2(6), 22-30. 

Alharbi, A. M. (2009). Analyzing Spoken Arabic-English language. ResearchGate. Retrieved from 

https://www.researchgate.net/publication/258630945. 

Alvi, N. (2010, May 02). English for teaching: teaching for English. The Dawn.  

Bardakçi, M. (2015). Turkish EFL pre-service teachers’ pronunciation problems. Academic Journals: Educational 

Research and Review. Vol. 10(16), 2370-2378. 

Bashirudding, A., &Qayyum, R. (2014). Teachers of English in Pakistan : Profile and recommendations. NUML 

Journal of Critical Inquiry, 12(1), 1-19. 

Bian, F. (2013). The Influence of Chinese Stress on English Pronunciation Teaching and Learning.  English 

Language Teaching, 6(11), 199-211. 

British Council. (2014). The Punjab education and English language initiative. Retrieved from 

http://www.britishcouncil.pk/sites/britishcouncil.pk/files/peeli-

oyo_report_final_with_correction_low_res.pdf. 

Bughio, M. Q. (2014). Determining the Status and Use of Languages Spoken in Pakistan. Sustainable 

Multilingualism, 4(3), 46-56. 

Burnett, L. (1998). Issues in immigrant settlement in Australia. Sydney: National Centre for English Language 

Teaching and Research Macquarie University Sydney Australia. 

Chandio, J. H., Khan, M. A., &Samiullah, M. (2013). Condition of creative writing in the north and south Punjab. 

Pakistan Journal of Commerce and Social Sciences, 7(2), 321-330. 

Chatterjee, P., & Jain, G. (2011). Contemporary communicative English for technical communication. New 

Delhi: Pearson Education India. 

Cunningham, A. E. (1990). Explicit versus implicit instruction in phonetic awareness. Journal of Experimental 

Child Psychology, 50, 429-444. 

Derwing, T. M. (2010). Utopian goals for pronunciation teaching. In J. Levis & K. LeVelle (Eds.), Proceedings of 

the 1st pronunciation in second language learning and teaching conference, Iowa State University, Sept. 

2009. (pp. 24-37). Ames, IA: Iowa State University. 

Gordon, J., Darcy, I., &Ewert, D. (2013). Pronunciation teaching and learning: Effects of explicit phonetic 

instruction in the L2 classroom. In J. Levis & K. LeVelle (Eds.), Proceedings of the 4th Pronunciation in 

https://www.researchgate.net/publication/258630945
http://www.britishcouncil.pk/sites/britishcouncil.pk/files/peeli-oyo_report_final_with_correction_low_res.pdf
http://www.britishcouncil.pk/sites/britishcouncil.pk/files/peeli-oyo_report_final_with_correction_low_res.pdf


 

Int. J. Eng. Lang. Lit & Trans. Studies (ISSN:2349-9451/2395-2628)   Vol. 4. Issue.2, 2017 (April-June) 

 

 512 
GHULAMULLAH, Dr. MOHD HILMI BIN HAMZAH 

Second Language Learning and Teaching Conference. Aug. 2012. (pp. 194-206). Ames, IA: Iowa State 

University. 

Gul, S. & Aziz, S. (2015). Teachers’ Level of Proficiency in English Speaking as Medium of Instruction and Causes 

for English Speaking Deficiency. Bulletin of Education and Research June 2015, Vol. 37, No. 1 pp. 1-10. 

Hardt, M., &Negri, A. (2000). Empire. Cambridge, Mass: Harvard University Press. 

Hashmi, F. A. (2012). Omission of schwa in Pakistani English. Elixir International Journal. Linguistics 44C, 7093-

7101. 

Hassan, E. M. I. (2014). Pronunciation Problems: A case study of English language students at Sudan University 

of Science and Technology. English Language and Literature Studies4,(4), 31-44. 

Hişmanoğlu, M. (2005). Teaching English through literature. Journal of language and linguistic studies, 1(1), 53-

66. 

Howlader, M. R. (2011). Approaches to developing pronunciation in a second language: A study in Bangladesh. 

ASA University Review, 5(2), 273-281. 

Jabeen, A. (2013). English language learning approach: implementing collaborative language learning approach 

in federal colleges of Pakistan. Islamabad: National University of Modern Languages Islamabad. 

Kachru, B. B. (1998).  English as an Asian language. Links & Letters, 5, 89-108. Urbana: University of Illinois at 

Urbana. 

Kanoksilapatham, B. (2014). Thai Elementary school teachers’ English Pronunciation and effects of teacher 

variables: Professional development. The Electronic Journal for English as a Second Language, 18(1), 1-

13. 

Kenworthy, J. (1988). Teaching English pronunciation. New York: Longman. 

Khalique, H. (2006). The Urdu-English Relationship andIts Impact on Pakistan’s Social Development. Originally 

presented at the InternationalesWissenschaftsforum Heidelberg(IWH) International Workshop titled 

ìBetween State Ideology and Popular Culture:Urdu Literature and Urdu Media in Contemporary 

Pakistan,î held inHeidelberg, Germany, 20ñ22 July 2006. 

Khan, A. (1997). Urdu kaSautiNizam. Islamabad: National Language Authority Pakistan. 

Khan, a. Q., &Qadir , T. K. (2012). English pronunciation problems for Pahari learners: An acoustic study. 

International J. Soc. Sci. & Education, 2(2), 37-47. 

Khattak, Z. I., &Abbasi, G. (2014). Analysis of trained teachers’ feedback on ELT training at tertiary level in 

Pakistan. International Journal of Research in Linguistics and Social & Applied Sciences, 3(1), 10-24. 

Koike, Y. (2014). Explicit pronunciation instruction: Teaching suprasegmentals to Japanese learners of English. 

In N. Sonda& A. Krause (Eds.), JALT 2013 Conference Proceedings. Tokyo: JALT. 

Mahmood, A., & Ghani, M. (2012). Communicative skills of student teachers in Pakistan. International Journal 

of Research in Linguistics and Lexicography, 1(3), 33-50. 

Malghani, F., & Bano, S. (2014). Influence of L1 on acquisition of English (L2 ) stress pattern. Balochistan 

Journal of Linguistics, 2, 64-78. 

Malghani, F., & Bano, S. (2014). Influence of L1 on acquisition of English (L2 ) stress pattern. Balochistan 

Journal of Linguistics, 2, 64-78. 

Mansoor, S. (2005).  Language planning in higher education. Karachi: Oxford University Press. 

Munro, M. J. (2008). Foreign accent and speech intelligibility.  In J. G. H. Edwards, M. L. Zampini (Eds.).  

Phonology and second Language acquisition (pp. 193-218). Philadelphia: John Benjamens Publishing 

Company. 

Nawab, A. (2012). Is it the way to teach language the way we teach language? English language teaching in 

rural Pakistan. Academic Research International, 2(2), 696-705. 

Nawab, A. (2012). Is it the way to teach language the way we teach language? English language teaching in 

rural Pakistan. Academic Research International, 2(2), 696-705. 

OICD. (2015). Pakistan English language teachers association. Retrieved from 

http://www.icd.org.pk/course.php?id=25. 



 

Int. J. Eng. Lang. Lit & Trans. Studies (ISSN:2349-9451/2395-2628)   Vol. 4. Issue.2, 2017 (April-June) 

 

 513 
GHULAMULLAH, Dr. MOHD HILMI BIN HAMZAH 

Paakki, H. (2013). Difficulties in Speaking English and Perceptions of Accents A Comparative Study of Finnish 

and Japanese Adult Learners of English (Unpublished master Thesis). English language and culture 

School of Humanities University of Eastern Finland. 

Papachristou, V. (2011). Explicit vs. implicit pronunciation teaching to Greek children. ISTAL, 19, 371-381. 

Retrieved from www.enl.auth.gr/symposium19/19thpapers/035_Papachristou.pdf. 

Pullen, P. C., & Justice, L. M. (2003). Enhancing phonological awareness, print awareness, and oral language 

skills in preschool children. Intervention in School and Clinic, 39(2), 87-98. 

Rahbar, S., Jahandar, S., &Khodabandehlou, M. (2013). The impact of explicit sentence stress instruction on 

listening comprehension ability of Iranian EFL learners. Journal of Applied Environmental and Biological 

Sciences, 3(8), 112-116. 

Rahman, R. (2014). A case for authentic materials in language teaching. The Dialogue, 9(2), 205-215. 

Rahman, T. (2003). Language policy, multilingualism and language vitality in Pakistan. Islamabad: Quaid-i-Azam 

University Islamabad, Pakistan. 

Rahman, T. (2005). Language policy, identity and religion: Aspects of the civilization of the Muslims of Pakistan 

and north India. Islamabad: Quaid-i-Azam University Islamabad.. 

Rahman, T. (2010). English-teaching  institutions in Pakistan. Journal of Multilingual and Multicultural 

Development, 22(3), 242-261. DOI:10.1080/0143463010866643529 Mar 2010. 

Rahman, T. (2014). Pakistani English. Islamabad: Quaid-i-Azam University Islamabad. 

Rehman, G., Khan, A. Q., & Bukhari, N. H. (2012). English problematic consonants for Pashto speakers. 

Academic Research International, 2(1), 995-704. 

Riemer, M. J. (2007). Communication Skills for the 21st Century Engineer. Global J. of Engng. Educ, 11(1), 89-

100. UNESCO International Centre for Engineering Education (UICEE) Faculty of Engineering, Monash 

University, Clayton, Melbourne, VIC 3800, Australia.  

Saito, K. (2007). The influence of explicit phonetic instruction on pronunciation in EFL settings: The case of 

English vowels and Japanese learners of English. The Linguistics Journal, 3(3), 16-40. 

Saito, K. (2011). Examining the role of explicit phonetic instruction in native-like and comprehensible 

pronunciation development: An instructed SLA approach to L2 phonology. Language Awareness, 20(1), 

45–59. 

Shahzada, G., Khan, U. A., &Mehmud, A. (2012). Views of the teachers regarding the students’ poor 

pronunciation in English language. Journal of Educational and Social Research, 2(1), 309-316. 

Shamim, F. (2011). English as the language for development in Pakistan: Issues, challenges and possible 

solutions. Dreams and realities: developing countries and the English language. In H. Coleman (Ed.). 

Teaching English, 14, (1-22). London: British Council. 

Sheikh, Q. A. (2012). An analysis of the vowel sounds of Pakistani English. Bulletin of Education and Research, 

34(1), 1-18. 

Stronge, J. H. (2007). Qualities of effective teachers. Alexandria: ASCD. 

Teevno, R. A. (2011). Challenges in teaching and learning of English at secondary level class x. International 

Journal of Human Resource Studies, 1(2), 27-35. DOI: http://dx.doi.org/10.5296/ijhrs.v1i2.1029. 

Wang, H. S. (2013). Global English as a trend in English teaching. Intercultural Communication Studies XXII: 1, 

26-32. 

Warsi, J. (2004). Conditions under which English is taught in Pakistan: An applied linguistic perspective. 

Retrieved from sarid.net/sarid-journal/2004_Warsi.pdf. 

Yalun, W. Y. Z. (2002, April). Insights into English pronunciation problems of Thai students. Paper presented at 

the Annual Meeting of the Quadruple Helix (8th, April 6, 2002). (pp. 1-11). Retrieved from 

http://files.eric.ed.gov/fulltext/ED476746.pdf. 

Yopp, H. K., & Yopp, R. H. (2000). The reading teacher: Supporting phonemic awareness development in the 

classroom. International Reading Association, 54(2), 130-143. 


